PowerPoint Slides and
Resource Pages
40 Reading Intervention Strategies

Elaine K. McEwan-Adkins Ed. D.
PO Box 70144
Oro Valley, AZ 85737
920-544-4088 (voice)
520-544-8764 (fax)
emcewan@elainemcewan.com
emcadkins@gmail.com
www.elainemcewan.com

Alaska Staff Development
Network

March 8, 2011



Alaska Staff Development Network
40 Reading Intervention Strategies
March 8, 2011

How to Cognitively Process

» Shared an idea or
materials with
colleagues?

« Used an idea or
lesson from the
webinar?

» Went looking for more
information to
increase your
understanding?

Teach Them « Pair with a partner in
All to Read your group...or

* Raise your hand via

the icon on the
'E:I:::.?;iiwanﬁdkins Ed.D screen...or
o'!ﬂ:ﬂr d"é?n’fmi;;;mm » Write a response on
emcewan@elainemcewan.com the Chat Board.
What Have You Done So Far? Loose Ends

May not be reproduced without written permission of the author.
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PPT and Resource Packet Guessing Syndrome

Posted to link on Monday before class * Students seem to know a word one day but
forget it the next. See p. 2A following this page.

« PPT Slides in a 4 slides to a page format
« Students miss details and even main ideas in

* Resource pages are included immediately text for which their listening comprehension is
after the slide page on which they are excellent.
cited. » Students frequently misread multisyliabic words

+ All of pages in the handout are numbered and sometimes stumble over the simplest words.
consecutively. + Students have serious problem with spelling.

Teaching the Fastest Way to Read Words Which one is the fastest way to read
(40RIS, Intervention 17, pp. 123-127) words?
« Contextual Guessing + Pair with a partner in

your group...or

» Phonemic Decoding o Baayourhaivi

» Analogizing the icon on the
« Retrieving Mental Orthographic Images SHESN.ar
From Long Term Memory + Write your response
on the Chat Board.

May not be reproduced without written permission of the author.
emcewan@elainemcewan.com



The Four Ways to Read Words

[ = A =__=— ——
Description
Contextual Guessing is the strategy of choice for struggling readers. They look at the

Guessing

pictures. They look at the first letter in the word. Then, they make their best
guess. Using context is an excellent strategy for determining word meaning.
Beyond 3™ grade, guessing to identify words leads to bad habits that are
difficult to break. An extensive body of research shows that skilled readers
do not guess. In fact, the ability to identify words in the absence of semantic
cues is one of the defining characteristics of skilled readers (Share &
Stanovich, 1995). Heed the warning of Marilyn Adams (1990) if you
contemplate using predictable books for repeated reading or reading
practice by at-risk readers “Where context is strong enough to allow quick
and confident identification of the unfamiliar word, there is little incentive to
pore over its spelling. And without studying the word’s spelling, there is no
opportunity for increasing its visual familiarity” (p. 217).

Letter-Sound
Decoding also
called Phonemic
Decoding

Beginning readers who have mastered their letter-sound correspondences
use this way to read words when the word is brand-new to them. The
process may take a few seconds, but once decoded correctly, readers have
taken the first step to making the new word one of their sight words. After
between 4 to 10 more “sounding outs”, the word will become a sight word.

Analogy

Reading words by analogy only works when students have stored a body of
analogous words (key words) in their long-term memories in a fully analyzed
way (Ehri, 1991a). In other words, the key words must have been processed
letter by letter and sound by sound to develop a complete and accurate
mental orthographic image before they are useful for reading by analogy
(Gaskins, 2005).

Sight

Reading words by sight is the ultimate goal of the word-learning process,
whether that process is letter-sound decoding or analogy. Skilled readers
read sight words in a split second. The conscious and deliberate process of
decoding works fine for the first few sounding outs of a new ward, but the
ultimate goal is instantaneous word recognition. The more sight words that
readers knows, the more fluent their reading becomes.

Reproduction of material from this books is authorized only for the local school site or nonprofit
organization that has purchased Teach Them ALL to Read: Catch Them Before They Fall by E. K.
McEwan. Thousand Oaks, CA: Corwin Press, www.corwinpress.com
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How Long Will Winter Last? Which Way Is Fastest?

Punxsutawney is a city in west-central Pennsylvania. It « Guessing + Pittsburgh or Philadelphia?
is known for its annual observance of Groundhog
Day, February 2. Every year a groundhog who is
always named Punxsutawney Phil comes out of his » Phonemic Decoding
burrow.The people in Punxsutawney say that if Phil
sees his shadow, winter will last for six more weeks.
There is no scientific basis for this belief, but the « Analogizing
residents of Punxsutawney have created an annual
event that has made their city famous for at least one

day every year. « Sight Words (MOls) *+ Phonemically decode the word
Punxsutawney 4-14 times and it

will become a sight word.

= Divide the word into syllables
using a big word strategy and
sound it out: Punx-su-taw-ney.

= Ifyou can't figure out how to
say each syllable, use some
key words (Bronx, saw, key)

How to Teach 7 Strategies of Highly

Effective Readers Choral Reading

» Activating B
+ Directly and explicitly —_— « 7 Cognitive Strategies
+ Inferring : .
+ Model your own e B of Highly Effective
thinking every day » Monitoring-Clarifying Readers
+ Teach the seven * Questioning * See page 3A

strategies of highly ~ « Searching-Selecting following this page.

effective readers .
« Summarizing

+ Teach at every grade

= Visualizing-
level g

Organizing

May not be reproduced without written permission of the author.
emcewan@elainemcewan.com



Seven Strategies Choral Reading

Opening Act: Comprehension

First Group:

Comprehension—the essence of reading.
Comprehension—the goal for ALL readers.
But how do we get there?

What do we do?

Second Group:
We use our brains as strategic mind tools.

We use our brains to interact with the text.

Through activating and inferring,
Through monitoring, clarifying,

and questioning,

Through searching and selecting,
Through summarizing, visualizing, and
organizing,

We read strategically.

First Group:

Seven strategies for comprehension.
Seven strategies for ALL readers.
But what do they mean?

How do we use them?

Second Group:

Activating is priming the pump.

Inferring is connecting written, unwritten,
and the known.

Monitoring and clarifying are status checks
of comprehension.

Questioning is engaging

in learning dialogues.

Searching and selecting are gathering
necessary information.

Summarizing is restating the meaning

in one’s own words.

Visualizing and organizing are creating
and constructing images of meaning.

40 Ways to Support Struggling Readers in Content Classrooms, Grades 6-12, pp. 106-107 ©

We use the strategies together to read
strategically.

First Group:

Activating and inferring;

Monitoring, clarifying, and questioning;
Searching and selecting;

Summarizing, visualizing, and organizing;
Seven powerful strategies.

But how are they taught?

How are they learned?

Second Group:

Through thinking aloud as an master

to an apprentice

With explicit models, scaffolded support,
and thoughtful coaching statements.
Idoit. We do it. You do it.

Meaningful practice using relevant texts
Both fiction and nonfiction.

Starting simply and slowly to build success
for students and teachers

from the beginning.

First Group:

Think alouds from an expert model,
Scaffolds and coaching to support learning,
Fiction and nonfiction texts relevant

to the reader,

Taking time to practice, practice, practice.
I know we can do It.

I know we can become strategic.

Everybody:

Comprehension—the essence of reading.
Comprehension—the goal for ALL readers.
With seven strategies we can get there.
With powerful teaching we ALL can be
strategic readers.

Corwin Press 2007. Used with permission. Do not duplicate.
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A habitual early-
warning system that
alerts readers to mix-
ups in
comprehension
accompanied by a
set of fix-up
strategies that are
routinely used to Chauffeur
repair these mental
mix-ups

Activating Inferring
“Priming the Combining what is
cognitive pump" in spoken (written) in the
text, what is unspoken
order t’:o ge?r up (unwritten) in the text,
one s prior and what | already
knowledge, known by the reader (as
motivation, and knowledge and
attention in order to experience} in order to
increase the draw a conclusion or
likelihood of Graduate m;':e a iudsimen: ::;:ut
A e meaning o .
understand-mg and Detective
remembering text
Monitoring-Clarifyin
g-Clarifying Questioning

Engaging in learning
dialogues with
authors, peers,

teachers, and oneself
through question
generation, question-

asking, and question .
answering Policeperson

May not be reproduced without written permission of the author.
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Searching-Selecting

Searching a variety of
sources in order to select
appropriate information to
answer questions, define
words and terms, clarify

problems, or gather

information Explorer

misunderstandings, solve s

Summarizing

Restating the meaning of
text in one’ s own words,
different words
from those used in the

original text

Reporter

Visualizing-Organizing

Constructing a
“personal” schema
(graphic organizer)
or mental image for
understanding and
remembering the
information and .
ideas found in text Artist

Which cognitive strategy do you need
more information about?

= Pair with a partner in
your group...or

= Raise your hand via
the icon on the
screen...or

« Write a response on
the Chat Board.

May not be reproduced without written permission of the author.
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The important thing about a

, ?
What' s Important About . . .7 spoon is. . .

» Find the resources for

teaching The Important The important thing about a

Organizer spoon is thatyou eat with it. It's
s L . like a little shovel. You hold it in
the Organizer (pm) your hand, you can put it in your
] mouth, it isn't flat, it’ s hollow, . ™
= Semantic Word Map for and it spoons things up. But the <~
important” (p. 7A) important thing about a spoon
- Organizer for Spoon (7B) is that you eat with it.

- Elaine’s Mode! (7C)
- Student’ s Model (8A)
- Blank Organizer (88)

The important thing

about a daisy. . . y The important thing about rain...

The important thing about rain is that it is wet.

it falis out of the [k
sky, and it sounds [K
like rain and makes ‘ .
things shiny, and it
does nct taste like
anything and is the
color of air. But the
important thing
about rain is that it
is wet.

The important thing about a daisy
is that it is white. It is yellow in the
middle, it has long white petals,
and bees sit on it. it has a ticklish
smell, it grows in green fields, and
there are always lots of daisies.
But the important thing about a
daisy is that it is white.

May not be reproduced without written permission of the author.
emcewan@elainemcewan.com




Sample Lesson for Teaching The Important Organizer

Lesson objective

Students will learn multiple meanings of the word /mportant and be able to
complete The Important Organizer as it applies to something they have
read or heard about in class discussion.

Materials needed
for the lesson

Copy of The Important Book (Brown, 1949) for reading aloud to students;
copies of the Semantic Word Map for the word important for upper grade
students and an overhead transparency of the organizer (See Program Book
Resources following this form); copies of The Important Organizer for every
student; a sample organizer from The Important Book to serve as a model
Review the organizer and adapt it as appropriate to the grade level of your
students.

Advance organizer

Teacher says: “Today we're going learn about a very important word. Actually
the word we are going to be talking about is the word important., It's a word
that you hear your parents say a lot and you certainly have heard me use that
word once or twice every day or maybe every hour. Before we talk about this
word, I'd like to read a picture book aloud. It’s a pretty easy book, but if you
understand the concept of important, you can be a star student. Ask students
to tumn to their partner and tell them something that it’s important to know in
this classroom.”

I do it: Teacher
models.

Teacher says: "Look up at the overhead at a Semantic Word Map I've
constructed to illustrate some different ways of look at the word important. I've
also put up a sample organizer up on the overhead. It contains one of the
items in the book (the spoon). Notice how the organizer sounds just like one of
the pages in the book.” The first and last statements tell us what is important
about a spoon. All of the other statements are details—things about the spoon
that aren't as important as the first and last statements. You will have to
emphasize and explain the difference between the first and last statements (big
or main ideas) and the other statements: details or less important things.”

We do it: Teacher
and students work
together.

Teacher says: “Can someone think of something they would like to make an
organizer about? I'll construct an organizer for your suggestion.”

Tanner: “1'd like to do one for my dog.”

Teacher: “Good suggestion. What’s your dog’s name?”

Tanner: "Bella.”

Teacher: “"Will you come up here and help me complete this organizer about
what’s important about your dog Bella?”

NOTE: Once the organizer is completed it is intended to be read as a complete
sentence with “the most important thing about ...” coming both first and last.

You do it: Students
work in pairs or
individually.

NOTE: Once you have completed several samples with different students, pair
up students to complete an organizer about “recess” or “lunch"™—topics about
which they have many opinions. Later in the day use the organizer to identify
what’s important about a character in a story or a concept in social studies.

Apply it: Students
complete
assignment
independently.

Once students are familiar with this organizer, it can be used as a morning
work assignment to review a previous day’s work or as a homework
assignment about an important concept discussed in class.

Elaine K. McEwan-Adkins. Solution Tree Press.
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It grows,
and is
tender,
with a
sweet
grassy
smell.

The important thing about
grass...

The important thing about grass is that it is green.

But the
important
thing
about
grass is
thatitis
green.

What's Inportant Geaphuc Organizer: The Impartont Sack

@3 hotiow And & spoons
SO0 & Owi yOu g
eiwthit he
Bk e srportant

e ke a1 Bt oa oot a
spoon

Vou tokI R 0 your You can it & i T you 081
tard YO S0un 3

Pty Do oot tptete.

PLYCCYEY

Sow Vob SuputsOu

The Important Organizer: Professional Development

r r
Tha mparnms ooy
arorposs y tut @ Ohautuy e
s Yhe prrented
cantyioen be gutew
owvony
I 1 I
s r—
o 0, the mportent
Todap ua oy hadl et Yourge that thing shas
st 0t ‘reef bok fr et e drenty rotestend
[N g b T wchouhs, dovstupane_
1 X
—
pury s oy 07 b O
- arowt t e ettt e povesiad o
St cooagrs e presE—a———, p
foulpren i -
ey
\.
Sopaiin
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Semantic Word Map Organizer

Synonyms

essential

main

‘More Synonyms:

significant

Important

crucial

‘When you hear the-
word important

pay attention

[
do it right
away

remember it or
memorize it

write it down
in your notes

ask a question
if you don’t
vnderstand

Sentences using
important

The medicine 1
take is important
to my health.

The important
idea of the story
istobe kind to
friends.

I was late for
an important
meeting.

Semantic Word Map Organizer. Copyright ® 2010. The McEwan-Adkins Group and Solution Tree. Do not reproduce.
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The important thing
about a spoon is that
you eat with it.

I

It's like a little
shovel.

\

(’

N
]
4 N

You hold it in your
hand.

4 )

It's hollow.

\.

{

It isn't flat.

)

_/

t )

You can put it in your
mouth,

\- _/

. _/

4 N

The Important Organizer

(et

\-

And it spoons things
up.

\

)

l

-

-

But, the important
thing about a spoon...

~N

J

|

r

\-

~

is that you eat with
it.

_/

Text in this organizer quoted from Brown, M. W. (1949, p. 2). The Imporiant Book. New York: HarperCollins Publishers. Do not duplicate.
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The Important Organizer: Professional Development

(

The important thing
about professional
development is that it
has the potential to
contribute to student
learning.

l

Professional development
provides an opportunity
to stay in a lovely hotel
and eat “real” food for
lunch.

l

Professional development
gives educatars a chance
to network and learn

other schools and
districts.

\

Professional development

\ /

is both exhilarating and
exhausting.

\_ J

1

Professional development
affirms all the research-
based things that
educators are already
doing in their schools.

\_ J

from colleagues from —p

- )

( Professional development

can make educators feel
appreciated.

5

Professional development
can make one feel
overwhelmed with all
there is to learn,

\_ J

l

4 )

But, the important
thing about
professional

development...

\ _/

© Copyright 2010 Solution Tree Press and Elaine K. McEwan-Adkins. Reproducible.

l

is that it has the
potential to
contribute to
student learning.

4 )
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The Important Organizer: Tanner’s Dog

The Important Organizer

strategy instruction....

» Pair with a partnerin
your group...or

* Raise your hand via
the icon on the
screen...or

« \Wfrite a response on
the Chat Board.

' ™y B | o
[‘-.::::-‘::‘ ] [ } A — ] b S A
J—— I i i
o I p= ==u) I
{ }‘[ ] kh >, [ }-. o S L
Th thing about cogniti
@ important thing GV Read-Aloud Text

= Favorite fairy tales are
excellent for teaching
strategies

» Can compare and
contrast with other
versions

» Can do retelling, main
idea, questioning,
summarizing

May not be reproduced without written permission of the author.
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The Important Organizer: Tanner’s Dog

8A

-

The important thing
about my dog is that
she's always waiting for
me at the door when I
come home from school.

~

J

-

-

She's noisy and messy.

\-

\

J

|

s

She eats way too much
and is getting fat.

.

\

p—-
_/

© Copyright 2010 Solution Tree Press and Elaine K. McEwan-Adkins. Reproducible.

-

She loves pretzels with
peanut butter inside.

\

\

!

\

-

And, she fetches my
dad's slippers.

~

J

T

She doesn't hear very
well.

\_

l

%

i

\_

But, the important thing
about my dog...

~

J

(

She has arthritis,

-

|

/

-

is that she's always
waiting for me at the
door when I come home
from school.

\_

~N

8A
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The little red hen had eaten the last slice of her tasty loaf of

Now she was hungry again. So she scratched through her

lovely little pizza? she said to herself.

bread. She’ d sipped a cup of chickweed tea and taken her nap.

cupboard and spied a can of tomato sauce. Why don’ t I make a

She rummaged through her pan drawer. There were bread pans,
cake pans, muffin pans, frying pans—all kinds of pans—but not
one single pan was large and round and flat. “Cluck,” she said. “1
need a pizza pan.”

She stuck her head out of the window. “Good morning,” she
called. “Does anybedy have a pizza pan?”

“Not 1,” said the duck.
“Not I,” said the cat.
“Not I,” sald the dog.

Very well, then. I’ Il fetch one myself,” said the little Red
Hen. So she went to the hardware store. She bought a
pizza pan, a large mixing bowl, a pizza slicer, and...some
other stuff.

May not be reproduced without written permission of the author.
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She saw beans and rice, sugar and spices, jars of jam,
and jars of honey, and even pickled eggplant—but no
flour. “Cluck,” she said, “I need flour.”

She stuck her head out the window. “Hello,” she said.

“Who' Il run to the store and get me some flour?”

I ke
“Not |,"” said the duck.
“Not I,” said the cat.
“Not 1,” said the dog.

What Is an Inference?

+ Adecision you make
about what the
evidence means

» Agood inference can
be supported by
evidence: factual or
circumstantial.

May not be reproduced without written permission of the author.
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+ Pair with a partnerin
your group...or

* Raise your hand via
the icon on the
screen...or

» Write a response on
the Chat Board.

What can you infer about the setting?

What evidence supports your
inference?
» Pair with a partner in
your group...or
» Raise your hand via

the icon on the
screen...or

= Write a response on
the Chat Board.

Hen. So she went to the supermarket. She bought some
flour, some salt, some oil, and...some other stuff.

“Very well, then, I" Il fetch some myself,” said the Little Red

When she got home, she opened the fridge. “Cluck,” she
said. “There' s cream cheese, blue cheese, string cheese, and
Swiss cheese...but no mozzarellal” So...

May not be reproduced without written permission of the author.

emcewan@elainemcewan.com

11



Alaska Staff Development Network
40 Reading Intervention Strategies
March 8, 2011

She stuck her head out the window. “Excuse
me,” she said. “Who will go to the store and
buy me some mozzarella?”

Ty ot e 14 b s et 2 S Lot B B

[ 2

“Not I,” said the duck. “Not|,” said the dog.

“Not 1,” said the cat. “Very well, then, I’ i fetch some myself,”
said the Little Red Hen.

So the Little Red Hen went to the delicatessen. She bought
some mozzarella, pepperoni, and olives; some mushrooms,
onions, and garlic; a can of eight small anchovies; and some
other stuff. But no pickied eggplant.

“Not J,” said the duck. “Not|,” said the dog. “Not |, said the
cat. “Very well, then. I’ Il make it myself,” said the Little Red
Hen.

May not be reproduced without written permission of the author.
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« Pair with a partner in
your group...or

» Raise your hand via
the icon on the
screen...or

« Write a response on
the Chat Board.

What can you infer about the socioeconomic
status of the Little Red Hen?

What evidence supports your
inference?

* Pair with a partner in
your group...or

= Raise your hand via
the icon on the
screen...or

« Write a response on
the Chat Board.

What can we infer about the socioeconomic
status of the Little Red Hen?

Question Your Evid

Picture Cue

What does the suthar The Red iten alwayy

drectysiateinthelet? | by move thaan she b
needs at the stove: \//
What does the suthor mesn, | ThesRed Hen wastey o ;
bt doemtaetialy Sast b lotofut’unom-:dzmnay \/)
What éa you know from your | T hawve the saume Q
e operencesttt | problemvat Costeo: I O
decision abaut the evidence? | tintderstond-how it a0
canhappen. fith
What have you learned In o L can
Wﬂ::“‘m‘ result v not 0
Librmrisedstso | bl ooy your bl '

What can we infer?

« The Little Red Hen is independently
wealthy with interest and dividend income
bequeathed to her by her deceased
grandmother, Big Red Hen.

« The Little Red Hen lives beyond her means
and is very close to losing everything.

May not be reproduced without written permission of the author.
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Questioning

Engaging in learning
dialogues with
authors, peers,

teachers, and oneself
through question
generation, question-

answering

asking, and question Policeperson

Asking and Answering Questions

Asking one’s own questions is a
form of making predictions and is
essential to comprehension—it
forces one to construct meaning
rather than passively accept the text
as it is encountered.

—Cecil (1995, p. 3)

classrooms?

« Pair with a partner in
your group...or

* Raiseyourhandvia
the icon on the
screen...or

« Write a response on
the Chat Board.

How are we missing the mark in our

Questioning
* Intervention #36 Asking and Answering
Questions (40RIS, pp. 255-262)
* Blank Question-Answer Quadrant (p. 14A)

* Question-Answer Quadrant with Prompts
(found in Intervention #36, 40RIS, p. 262 and
also on p. 148)

May not be reproduced without written permission of the author.

emcewan@elainemcewan.com
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Figure 36.3
Blank Question-Answer Quadrant

In the

2y

In your [ and in the |

@
In your ‘6"

Source: Adapted from Raphael, 1984.

14A

40 Reading Intervention Strategies © 2010 Sclution Tree Press ¢ solution-tree.com
Visit go.solution-tree.com/literacy to download this page.



40 Reading Intervention Strategies for K-6 Students

Figure 36.4: Question-answer quadrant with sample question prompts.

. Who is the main character?

. Where does the story take place?
. When does the story take place?
. What happened first in the story?

. How did the main character respond to

the problem he encountered?

. Point out an example in the story of

. Who was it that ?

1. What are the different kinds of
described in this story?

!\}

VWhat are the important
of 3

3. What are some characteristics or
qualitiesof __ 7

4. Tell us about the beginning, middle,
and end of the story in sequence.

In Your ‘v‘ and in the

. What caused

to happen?

. What do you think will be the outcome

ortheresultof ___ 7

o does

what will happen?

. How are and

alikea?

. Compare and

with regard to

. Why did _ act that way?

0
-

1. What happened in this story that is
similar 10 something fram your own
life?

2. How did you feel when you read about
the main character's experience?

3. Would you have made the same choice
that the main character did? Why or
why not?

:1‘4

What did you learn from this story
that might change the way you act in
certain situations?

Source: Adapted from Raphael, 1984. Question prompts have been added by the author.
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Four Types of Questions

= Factual questions, the answers to which can be found
directly in the text

+ Factual questions, the answers to which can be found in
multiple places in the text

= Inferential questions, the answers to which can be found
by combining what the text says with one’ s own
background knowledge and experience

+ Inferential questions, the answers to which can be
generated by connecting one’ s relevant personal
experiences and knowledge to the text

@

L e See p. 14B
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Question-Answer Quadrant

What did tho littlo red
hen do to make sure
her pizza woutd tum
out all right?

N
Name the spocific " 'hﬁu

things the Littis Red Hen bougnt that she
needed to make a pizza.

In your @ and in the ‘ B S

What character traits doscribe the Little
Red Hen in this version of the story?

Inyour @

How wauld you comparna your {your
mother’ 3} shopping/cooking habits with
those of the Little Red Hen? Give
similarities and differences using the
Similarities and Differences organizer.

M P g 3 ettt & ey g @ v

After the dough rose, the little Red Hen rolled it fiat and folded
it and rolled it again and spun it around her head several times.
When the dough was just right, she tossed it way up in the air
one last time for good luck and put it in her pizza pan.

May not be reproduced without written permission of the author.
emcewan@elainemcewan.com
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Question-Answer Quadrant

What did the littie red L « ‘E <
hen do to make sure Name the specific nthe

her plzza would turn things the Little Red Hen bought that she
out all right? needed to maka » pizzs.

What charactor traits describe the Little

How wauld cmpare
Red Han in this version of the story? ot wegu ¥ You yout {your

these of tha Little Red Hon? Give
similarities and diffcrencos using the
Similaritios and Oifferences organtzer.

n your @ ard in the \ i A tn your @

mother” s) shopping/cooking habits with

She rummaged through her pan drawer. There were bread pans,
cake pans, muffin pans, frying pans—all kinds of pans—but not
one single pan was large and round and flat. “Cluck,” she said. “
need a pizza pan.”

She stuck her head out of the window. “Good morning,” she
called. “Does anybody have a pizza pan?”

She saw beans and rice, sugar and spices, jars of jam,
and jars of honey, and even pickled eggplant—but no
flour. “Cluck,” she said, “I need flour.”

Mozzarella
Cheese °

When she got home, she opened the fridge. “Cluck,” she
said. “There’ s cream cheese, blue cheese, string cheese, and
Swiss cheese...but no mozzarellal™ So...

May not be reproduced without written permission of the author.

emcewan@elainemcewan.com
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Captare the Charactar:
The Little Rod Hen Makes s Piszss

Question-Answer Quadrant

Seep. 17A-
8

What did the little red
hen do to make sure
her pizza would turn
out all right?

Name the specific to lhe}—'j

things tha Little Red Hen bought that she
necded to make 3 pizza.

In yout @ ard n the ‘ N \

What charactar traits describe the Little
Red Hen in this version of tho story?

-y

How would ycu comparo your {your
mother’ s} shopping/cooking habits with
those of the Little Red Hen? Give
similarities and differences using the
Similaritiss and Oiffcrences organizer.

of St g

e (e Sk st s moy sk s}

s poty of cmorp Vot

hass: cowrtsd cwress) "
e dhe i iy -
- —
Lios s sep o ot Tty dbant sohang susris:
.
Ly to o ol e
cnpettm ot Torh vaes S Trade
e Yo e gy
Has very mierte LT
astas s fond
" Turot ammiy offondnd
Ules rl Dnikam. Thoutts el Feniicn
Characear: Th Litvls ed Han

Question-Answer Quadrant

What did the little red
hen do to maks sure
her phza would turn
out ali right?

Name the n theLS

things the Uttie Red Hen pougnt that she
needed to make a pizza.

Scrwple Simikrities-Dif ferences Organizer: ky Mo ard thetittle RedMen 500 P. 17C

Inyaur @ andin the ‘ .3

What character traits describe the Littlo
Red Hen in this version of the story?

Inyour @

How would you compara your (your
mother” s) shopping/cooking habits with
those of tha Littis Red Hen? Give
similarities and differences using the
Similarities and Differences organkzer.

e,
Oy S
- W oisn iy oo Sotow I
WOny i §Covag: Badk; DOCh-Of Osutt-aregoodd.
cooks who Rave faw
Do ey Co——
‘u"; - alenyy males o They arw bodh good cocke Diawpansgal whon Prcyping
LicleRed Kowhad 0>
My oy iy of peeic Aacp poing buck e
Yo nanly alonce v Orinngt sl snigdond
oy 7 Srtmonads
My s dy Ehay Shaps ek sy dilfarent
one sove: sovee
Ny-:-mm-p-n They are bovf Tho s Ay didon' sipe

£ vt by e e Mot R € B A Lomer, & O e i sl Comprbmmt Gy 63 Thomnnd O, CA Ot

May not be reproduced without written permission of the author.
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Capture the Character:
The Little Red Hen Makes a Pizza

Directions: Write the name of a character from a story in the box at the bottom
of the page. List at least two, but not more than three details from the story that
describe the character’s appearance (what the character looks like), actions
(things the character does), likes and dislikes, and thoughts and words (things
the character thinks about and says out loud).

Has plenty of money to spend;
buys whatever catches her

eye

Stylish (matching purse and
shoes; colorful scarves)

|\ Wears fuzzy bunny slippers Is generous to her friends

| when she s relaxing Hard-working and persistent

(\/ )
\ Appearance Actions

L

e

—— .

\ Likes to shop and cook Think.s about taking exotic
\ ‘ vacations
| Likes to relax and have
\ a cup of tea \ Has faith that her friends
| \ will do the right thing
\\ Has very eclectic \ in the end
\ tastes in food )
\ - [ Is not easily offended
\ —
Likes and Dislikes Thoughts and Feelings

Character: The Little Red Hen
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Capture the Character Organizer

Directions: Write the name of a character from the story in the box at the
bottom of the page. List at least two, but not more than three details from the
story that describe the character’s appearance (what the character looks like),
actions (things the character does), likes and dislikes, and thoughts and words
(things the character thinks about and says out loud).

/ | ——

//
r,/
\w
\\‘ \
\\. \ !
.\
\
\

Appearance Actions

Likes and Dislikes Thoughts and Feelings

Character:

17B




Sample Similarities-Differences Organizer: My Mom and the Little Red Hen

Directions: Write the names of two different characters, the titles of two different versions of the same story, or the geographical locations of two
different story settings. Write the ways in which the two characters, titles, or locations are similar and different. Write a short summary statement of
their differences and similarities between the two in the Summary Box.

17C

Summary Box

My mow iy a thrifty and organiged shopper
My Mom while the Red, Hew 1y to w : Little Red Hen

money iw storey. But, both of them are good

cooks who-hawe fun.
Differences Similarities Differences
My mow alwayy makes o They are both good cooky Disorganiged whew shopping
List
. Little Red Hen had to-
My gety everythi Theywwtyofwwtw keep going back for
she needy at once g 3 things she missed
They alwayy share what

My mow shopy at only they make with friends Shopy at many different

one stove sorey
My momw uses coupony The red hew didnw't wse
when she shopy They are both funny coupony

Form adapted by permission from McEwan, E. K., Burnett, A., & Lowery, R. (2008). The Reading Puzzle: Comprehension Grades 4-8. Thousand Qaks, CA: Corwin
Press. Organizer content created by McEwan-Adkins. Do not duplicate.
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Inferential Questions
{See p. 18A)
* How do the friends in the 2 versions differ
in their character traits, aftitudes, and
behaviors?

* How would you describe the Little Red
Hen’ s shopping habits? (impulsive,
haphazard, spontaneous, free-spirited)

» Where might this story have taken place?

(city on the east coast (delicatessen, fire,
hydrant, stores)

Comprehend

Activate Prior Knowledge

* I've read several other versions of the Little Red Hen.
« | used to make pizza, but my pan was rectangular.

Make Inferences about the Text

7 » « The Little Red Hen in this version is a much more
s complicated and interesting character.
~ * Am | reading too much into this stery?

Questicn the Author

? @ * 1'd like to ask the author some questions.
it * How and why did you create the character of the red hen
as the way you did?

Chunk

Traits of the Traits of her Story
Little Red Hen  three friends Elements

Theme or Similarities
moral of the and
story Differences

Compact Parts of the Story

Eating and cleaning up

May not be reproduced without written permission of the author.
emcewan@elainemcewan.com
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Inferential Questions Based on The Little Red Hen Makes a Pizza (Sturges & Waldrod,
1999, Puffin Books)

Q. How do the friends in the 2 versions differ in their character traits,
attitudes, and behaviors?

[Use this question after teaching The Little Red Hen Makes a Pizza and any other
version of the story.]

Q. How would you describe the Little Red Hen’s shopping habits?
A. impulsive, haphazard, spontaneous, and free-spirited

Q. Where might this story have taken place?
A. city on the east coast (delicatessen, fire hydrant, stores)

Q. At what point in history might this story have taken place?
A. 80s (boom box, no computers or online shopping);

Q. During what season of the year might this story have taken place?
A. summer (ice cream truck, no coats, lemonade in the sun);

Q. At what time of day might this story have taken place?
A. Late afternoon (after a nap)

Q. Why did the Little Red Hen decide to make a pizza when she was hungry?
A. She discovered a can of tomato sauce in her cupboard.

Q. What else could Little Red Hen make from the ingredients she bought?
A. casserole, flower arrangement, cornmeal muffins, pancakes, fruit cocktail, and a

peach or apple pie

Q. What words would you use to describe Little Red Hen'’s friends in the story?
A. selfish, lazy, immature, grateful, feeling guilty

Q. At the end of the story, were the duck, dog, and cat feeling grateful or guilty?
Why?

A. Both. They felt grateful for the meal and guilty that Little Red Hen had putinalot
of work.

Elaine K. McEwan-Adkins and Solution Tree. May be used and reproduced in the
classrooms and schools of participants in the ERIS Workshop.
emcewan@elainemcewan.com

18A



Alaska Staff Development Network
40 Reading Intervention Strategies
March 8, 2011

Compact-Traits of Three Friends Compact-Traits of Red Hen
e T~ — k’_—\\
,/‘-__—\\ Y ~.
///// NN // \\
‘/ Woukdn't w / \)
‘\\ Wouldn't "'::’ / &\ 3 "“"“% /
‘,‘ "S‘?‘t‘:'i A , \\ - anoraanied . //
K /x' \, /"
Cavep 4
\\\ Rt egt / PR //
\ a'\d‘tpl"r\
\\ / N\
e N
Cat, Gog, and Duck 't
O by seify generous
Conceptualize Step 5: Connecting
The Cat, Dog, and Duck seemed to be
uncooperative and even a little lazy.
- Ifat ﬁrSt, The Little Red Hen persisted in asking
7 you don’t them to help her, even to the extent of
generous succeed, helping her to eat the pizza.
and long- keep T
immature SUffermg trying. The Cat, Dog, and Duck surprise us by
recognizing that if they ate the pizza, they
and short- definitely needed to help with clean-up.
sighted T -

May not be reproduced without written permission of the author.
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Step 5: Connecting.2

The Little Red Hen

shows us that we

shouldn’t give up
on our friends,

even if at first they
appear selfish and
uncooperative.

When Did the Light Go On?

+ What insights have « b
you had so far? ‘

* What is your big AHA
so far?

* What do you know
now that can make a
real difference for
your students?

May not be reproduced without written permission of the author.
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