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Goals for Session

m Increase skill with using Diagnostic measures

m Increase skill with understanding rate and
accuracy issues

m Continue to build fluency with analyzing AIMSweb
data
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L Assessment System

Measure against/>\ Outcome Assessment /
standards

Screening Assessment
Examines who is at risk,

compared to peers of ___—>
same age

Diagnostic
Assessment

Answers “why is this
student struggling”

Progress Each part
Is this intervention Monitoring of the
working? |s the student .
growing? system IS
important!

Program

Is the student learning
what has been
taught?

E,LHJ‘

~ Diagnosing-(looking for
vulnerabilities)
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"~ Schools Often Use Only Six Steps

1.

Establish an evidence-based core reading or language arts
program appropriate to student and teacher population. Use
DATA to determine if the core programs are effective.

Screen students and use DATA from screening assessment to
identify those who may not be reading as well as expected for
a grade level.

Group students with similar instructional needs based on the
screening DATA.

4. Plan instruction based on DATA acquired during screening.

5. Teach students in small, homogenous groups. Use progress

monitoring DATA to adjust instruction.

Progress monitor students and use DATA to adjust instruction
accordingly.

E,LHJ‘

~ Seven Steps to Achieve the Best Results

. Establish an evidence-based core reading or language arts program

appropriate to student and teacher population. Use DATA to determine if the
core programs are effective.

Screen students and use DATA from screening assessment to identify those
who may not be reading as well as expected for a grade level.

. Diagnose weaknesses and use diagnostic

assessment DATA to pinpoint the specific
weaknesses of students identified during
screening who are not performing as expected.

Group students with similar instructional needs based on the screening and
diagnostic DATA.

5. Plan instruction based on DATA acquired during screening and diagnosis.
6. Teach students in small, homogenous groups. Use progress monitoring

DATA to adjust instruction.
Progress monitor students and use DATA to adjust instruction accordingly.




m Formal
O Administered by experts
O Given to students with significant and unexplained reading
weaknesses

O Most often are normed and provide percentiles for each skill
measured

O Often used to place students for special services
O Examples are: Woodcock-Johnson, GORT

= Informal
O Do not have to be given by experts

O Provide information about strengths and weaknesses for specific
skills

O Designed to be used to guide instruction
O Most often do not provide norms

I:’LHJ‘
Decoding Is Essential for Reading
Comprehension at All Ages

= Assess decoding abilities first.

o If students cannot decode well and easily,
reading fluency and comprehension will be
hindered even if the students have strong
vocabularies and comprehension abilities.
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Beginning Decoding Skills

m Beginning decoding skills include the ability
to read words with:

Oshort vowels
Odigraphs
Oblends.

m The Beginning Decoding Survey also
includes high frequency words that do not
have short vowels.

E,LHJ‘

B Why Students in Higher Grades
Have Decoding Problems

High school students tell us
what they did when they didn’t
know a word.

= Problems often don’t show up until higher grades
because students guessed successfully in the early grades
when words are easy to guess.

= Older students experience less and less success with
guessing as text becomes more difficult.
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B Appropriate Ages for the
Beginning Decoding Survey

m Beginning Decoding Surveys are
appropriate from the middle of first grade
on.

m For all students, ALWAYS start with a
Beginning Decoding Survey
OShort vowels are a problem for many students
of all ages who do not read proficiently.

OThe Beginning Decoding Survey will identify
almost all short vowel difficulties.

E,LHJ‘

AWhat Do Your Students Do When
They Don’t Know How to
Decode?

m SKip words

m Add words

m Misread vowels (bench for bunch)

m Guess based on context (mom for mother)
m Misread multi-syllabic words

m Misread or skip articles (in, of, the, to, efc.)

These errors will lead to comprehension mistakes . . . . not always, but
sometimes.
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a Digraphs and Blends

Digraphs are two letters that spell one sound.
O Common consonant digraphs on the Surveys:

msh-she

mch—-chap

s wh—-whip
mth—then or thumb
mck-back

Blends are two consonant letters together, each with its
own sound.
O A few blends on the Surveys are:

mst- must, stop
mir—trap
snd-band
mbr-brat

Beginning Decoding Survey

50 Very Easy Words and Sentences to Read
One-Syllable Words !

5 high frequency words

5 real words with short vowels & 3 letters —) dot hum
5 real words with short vowels & 4 letters rich shop tack quit moth
(digraphs)

+ + - ra 0
5 real words with short vowels & 4 letters —» dust Step U 1P pond by o

(blends)

Set2

22 one-syllable words in sentences: short/y

vowels & high frequency words .. The cat hid in a box.

2. The fresh fish is still on the wet grass.

8 nonsense words with short vowels
* 4 with 3 letters
* 4 with 4 letters (digraphs)

MSix flat shells were in my bath.

thid chut weck
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— Error lypes

No Try — Mark only when a student does not attempt to read a
word.

Sight Word - Mark when a student misreads a sight word.

Sound Added or Omitted — Mark when a student attempts
to read a word, but adds or omits a sound. This is a “guesser”
column because students only add or omit sounds when they
are guessing.

Initial Consonant — Mark when a student misreads or omits
the initial consonant.

Final Consonant - Mark when a student misreads or omits
the final consonant. This is a guesser column because
students who are confused by the vowel often guess at the
final consonant sounds.

Short Vowel — Mark when a student misreads a short vowel.

Consonant Digraph & qu — Mark when a student misreads
or omits a digraph or qu.

Blend — Mark when a student misreads or omits reading any
part of a blend.

Error types are listed at the top and bottom
of the columns on the Error Grid.

Stugent__Donald
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m Strengths

vowels.

m Weaknesses
O Short vowels are his most basic difficulty.
O He guesses when he reads even very simple sentences.

O His lack of ability to read nonsense words tells us he does not
understand basic letter-sound correspondences, especially with

B What Do We Know about
Donald?

O He reads beginning and ending consonants, blends, and
digraphs well.
O He reads real words quite accurately. (Missed one vowel: read
reach for rich.)

HANDOUT #1

O Id
E}L'E’j Student__bong EGI ING mecomome Fomm
Crade. Dat DECODING SURWVEY
Examiner. Error Grid
it Observati
Real Words B e e
y 1 see v o as sound by sound, Dﬂ ess
o o S
Donald’s § By Pl R
= ey
B sound
= you v
Beginning are A et rinct | VORI
rag v
lid v
. dot v
ecoding e
bet V4
rich  reach X
Surve s
tack v
quit v
moth_mot = I
dust
step
Mark the e
pon
Error Grid brag
Senlences (iregularly spelled sight words are in italics)
after the 7 7D @ o «
2125 The cat  bid- in o  box.
student
v v v v v v v
completes 7-25  The fresh fish is still on Fhe wet grass.
. v W hell v
readlng the 254z Six  flab sju:is ura{re in my beath. X [F i e = X
Nonsense Words
words and © vop vope X
44 yud yob x
sentences. g EErEv
< keb  keeb 1l x| x
W[ shap
i« thid  +hat X X
;- <« chut
50 weck wack x
Error Column Totals 1 (o] 2 (o]
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incorrectly or o
no attempt is
made to read
the word. L —— o
21 fimplut N 2 fantastic v
oruckle druckle e 2 several v
= flafnede  snifate X = atlached
24 Mdirper dripper >( % recognize  receive X
25 fpanventic  panvest X % lotion location x
| Multi-Syllable Nonsense Word Emors 4 | MulliSyllable Real Wordginors
1 [ Words Read Correctly jour of 30 1orai |
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Secondary Reading System

m What steps should be taken to assess
reading sKills in older students?

OHow do we use the Assessment triangle to
help us know where to start?

OHow can we be efficient with assess at risk
students?

OHow do we really find the root cause of our
Secondary students reading difficulty?
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L Assessment System

Measure against/>\ Outcome Assessment /

standards

Screening Assessment

Examines who is at risk,

compared to peersof ___—>
same age

Diagnostic
Assessment

Answers “why is this
student struggling”

Progress Each part
Is this intervention Monitoring of the
working? s the student .
growing? system is
important!

Program

Is the student learning
what has been
taught? /

21
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Secondary Reading System

m Ildentify students at risk:
O State outcome assessment
OProgram/district assessments
OGive students a Grade Level Fluency
assessment

m Give students who did not score well a
fluency assessment 2-3 grades below grade
level

m Give students who didn’t meet the target a
diagnostic assessment




Scresning for Secondary Students Target Fall 127 vucpm

Studernt Mames Gth Grade score

dani= -l

klarcus=s 125

Sunshine o=

ooy 110

Jehnathen 103

D aisy o7

Lola 111

James E=1=]

Foger ==

Brandon 10z

Jamila 15=

Su=san 147

Franklin o=

wralter 1041

B ety 121

e rmy 133

Scresning for Secondary Students Target-F all 25 vacprm
| Etudent Mames=s Gth Grade score Zrd Srade Score

Lamila 15=

Su=san 1497

klarcus 125

Flerns 1=

B atsy i |

Lola 114 126G
Foow 110 127
Jehnathan 104 ARE:
Brandon 10z 126
wralter 104 103
Jdames (=1=] 100
Franklin o= 102
Sunshines az [=1=]
Jdanie = =22
Caizy =i 2
Foger == (=1

Students in light green need a Diagno=stic
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New Research Findings!!!!

Pay Attention to Accuracy Percentage as
an Indicator of Reading Competency

A new study, presented at the 2008 DIBELS
Summit, by Marcia Davidson and colleagues
indicates that accuracy may be as important
or more important then WCPM as a
predictor of reading abilities.
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Calculating Accuracy
Percentage

m To calculate Accuracy Percentage:
ODivide WCPM by total words attempted.

m Example:

OSusan attempts 100 words, makes 4 errors,
and has a score of 96 WCPM.

096 + 100 = 0.96 or 96% accuracy percentage




Recommended Accuracy
Benchmarks

End-of-Year Grade-Level Materials

Time of Year

Grade | Beginning Middle End
1 NA 80% 90%
2 92% 95% 97%

Until more research is conducted on accuracy percentage, consider using the accuracy
benchmarks above as part of oral reading fluency screening data.

Students who do not meet BOTH the WCPM and Accuracy Percentage benchmarks
should be diagnosed for specific weaknesses that are the cause of the student not meeting
benchmark.

The benchmarks are based on the Davidson study and on experience of the authors of the
Diagnostic Decoding Surveys.

B

Four Groups Based on ORF Accunj

Green = Benchmark

Ii

Yellow = Strategic

Accuracy 97% or higher Accuracy Below 97% | Red=Intensive |
Accuracy above | ORF Accuracy |
wW Strong Rate |.., wepm|  Strong Rate
& 9%, [3 Jai & WCPM above
[1 High Accuracy P7% Ty Low Accuracy Benchmark
Caitlin 172 99% Ihomas 106 | 94%
Lamar 169 | 99% Accuracy below 97% ORF WCPM Below
1 0,
Nigel 2 9% WCPM below BM | woru | accuracy Benchmark
H 0,
Kammie 146 | 99% Edward 91 94%
JUIT \ml Iw ss ,B
Dejay 91 | 95%
Accuracy above 97% ORF
Chyric 24 Q %
W
i Low Rate ov [4 Low Rate -
& 99% ‘— &
[21 97% S %
High Accuracy Low Accuracy |,
revor ro—199% z %
Timothy 92 | 99% Junior 57 | 91%
Monay 91 99% Taylor 37 | 86%
Jasmine 75 | 99% Archie 34 | 89%
Darius 73 99% Harry 10 | 53%
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What Do Screening Data Tell Us?

m WWCPM and accuracy scores below
benchmark, screening data indicate that a
student might not be reading well enough to
have strong comprehension.

m Screening data answer the question: “Is the
student reading with appropriate rate and
accuracy to indicate adequate
comprehension?”

]
| ]
Grade 5 - \Winter 2009-2010
Reading - Curriculum Based Measurement
[n] Hame Corrects |Errors |[Accuracy Performance Potential Instructional Action
Summary
AZAG1Z . o . 175.0 1.0 99 4% Estaklished Continue Current Program
Target = 132.0
Established >=131.1
i ok [+ e — 1310 | 40 | 97.0% | MNearly Established SRt Sl el
Differentiate Instruction
1z482s| 1220 | 40 | 958% | Mearly Established Sl s e Bl
Differentiate Instruction
BT ; 1180 | 20 | 983% |Mearly Established Sl e st csaiz s e el
Differentiate Instruction
134623|° _vecwceeee. - | 1180 | 2.0 | 92.3% |Nearly Established =l mte el e
Differentiate Instruction
134821 1 ee e 1110 | 10 | 99.1% |MNearly Established entl s e R e
Differentiate Instruction
138504 [ 1030 | 20 | 981% |MNearly Established <GPS P e
Differentiate Instruction
| M—— 23.0 | 0.0 | 100.0% |MNearly Established moC e LU o
Differentiate Instruction
138508 | . ... 210 | 50 | 942% |MNearyEstahlished ML R e o
Cifferentiate Instruction
Mearly Established >= 76.1
134618 o 73.0 a0 96.1% Emerging Further.'—"-.sses_s and C-:un_siderl'ﬂ-:ure
e Intensive Instruction
138506 |~ - - i 72.0 0.0 100.0% Emerging Further.-'l'-.sses_s and C-:un_sider More
Intensive Instruction
138509|. v~ -~ -— | 710 5.0 g3.4% Emerging Further Assess and Consider Mare
Intensive Instruction
134624 |- = 50.0 10 95.8% ph Further Assess and Consider Mare
[ — Intensive Instruction
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Grade 1 - Winter 2009-2010
Phoneme Segmentation Fluency
[n] Hame Corrects Performance Potential Instructional Action
Summary
221354 ar.o Established Continue Current Program
220062 57.0 Established Continue Current Frogram
2214580 56.0 Established Continue Current Frogram
221440 56.0 Established Continue Current Program
222879|° =7 54.0 Established Continue Current Program
224942 __ . 53.0 Established Continue Current Program
Target = 49.0
Established »>=47.1
221442 a7.0 S Further Assess and Consider More Intensive
Instruction
243037 470 Ermerging Further Assess and Con_sider Maore Intensive
Instruction
221453 |r— -- ———- 45.0 Emerging Further Assess and Con_sider Maore Intensive
Instruction
331430 44.0 Emerging Further Assess and Ccln_sicler laore Intensive
Instruction
37370 " 41.0 Emerging Further Assess and Ccln_sicler Maore Intensive
Instruction
551444 ) 41.0 Emerging Further Assess and Ccln_sicler Maore Intensive
Instruction
Emerging »= 38.1
224447| 28.0 Deficient Begin Immediate Problem Solving
21449: T 37.0 Deficient Begin Immediate Problem Solving
222184| 35.0 Deficient Begin Immediate Problem Solving
222262| ..... I 231.0 Deficient Begin Immediate Problem Solving
240665 [ 280 Deficient Beagin Immediate Problem Solving
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NWF Accuracy

These are sample Nonsense Word Fluency (NWF) Assessments given in the Fall of First 6rade. Jaycob, on the
left, attempted to "blend” many of his nonsense words (denoted by the solid line drawn underneath). However, what
observations do you make about his Accuracy % and error patterns? Raquel's test, on the right, shows that she
was reading sound-by-sound (short line under each letter). The rate scores for these two students are similar, but
what support is indicated for each of these students?

Page 3

we

Frst Grede Fall

Benchmark 1
DIBELS™ Nonsense Word Fluency
i

\70)/0 ol)

de ik vips ngk  Bn4
2f1 fEY wui hiz 4
rgs sk’ jEr o aFeT lons
ad ked ig el _ N2
et yat ol tov _ /13
ral ep kab vif /13
dev dop zac doc _ s
sij z0j mig zut _ns
ib jud zek vov _na
huf sib ak jec _ /14
42-15 = Total: _Z8

Accuraey: 65 % (28+43)

Erst Grade Fall - ){M/L(c(
Benchmark 1
DIBELS™ Nonsense Word Fluency
wub doj ik vus nuk 4
W1 Zel feb wwj mfz  \dna
min ros kub jaf duz _/5
faj ad ked ig el _n2
loj et yat ol tov /13
ur ral ep kab vif /13
tic dev dop zac doc  _J/I5
tik sij z o] mig zut /15
foj ib jud zek vov _/14
ruz huf sib a k jec  _s14
28-1 = Total: 27

Aceuracy: 6% 27+ 28)
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LNF Accuracy

3
§‘ Compare these two Letter Naming Fluency Assessments given in the Fall of First Grade.
~ On the left, Ana's assessment, on the right, Darions’. Both students had the same DIBELS score of:

What observations do you make as you consider the needs of these two students? Note the Accuracy %

difference.

. ‘
?(“b"g‘;'\(}-« D‘BELSN%% Fluency 6\'{07DX§DD DIBELSTM%%ng Fluency
v 1 h g S Z W L N o v )? £ S y z W L N 1
1 K i D K T E{ d z w9 1 K T D K X ,f{ ﬁ' z w1
h w oz m U r j G X u 1o oow m U r T j G X 7

R B o 1]°r 1z s r 5 g R B Q 1 £ 1z s o«

n C B p—J Y F c a E s n ¢ B 4 ¥Y1]F e a E 4
y s Q P v O t n s y s Q P M v o t n P
z A e x f F h  u A t Z A e x f F h u A t
W G H b 1 g i i W G H b s 1 i i
L L o o X N E Y P x L L ° o X N E P x
Nk c D d y b j R v N k e D d y b j R v
vV M W q Vv 1 h g Sy vV M W q VvV 1 h g 8 y

35- | = Totan _3% 4= 12 = Toa: 27
Aecuraey: A7 7% (3 35) Aceuraey: 74 %o (34+46)

E,LHJ‘

B AIMSweb- different ways to
examine performance ...
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Local Norms and Criterion
Reference

m There are ways to look at both Local
Norms and Criterion Norms

m Norm reference -examine student
performance compared to others in the
community (local)

m Criterion Reference -examines student
performance compared to others in the
large norming group (national)

E,LVLH
L[]
AIMSweb Growth Table
Grade 1- PSF
Phonams Saqmentaton Flusncy
2008-2003 School Year
Fil Winet g
Grade | %l Kum PC Hum G Hum [ ROI
9 A5 e Wil | 02004
% RI8 ME R
0 g WE AEREGE
1 [ |z [0s | mene @ | mmm [ad |
B N KR BE | 30
W W W 5]
ETH 5 | a1 | TR

Hum = M of Bhients PG = Phonsmes Comect RON= Rie COF | mprovesmesnt
RO & Spring Score mimes Fall Soone (or nier minus R ) dided by 36 wesds o 18 wesks)
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Targets-AIMSweb Growth Targets

Raading - Curriculum BEasad Maasursment
20085-2003 Schood Year

Fall Wil ter Spring
Grade “olla Hum WRC W WHREC Hum WRGC ROl
Es] 18 5 &1 =0 T 118 1B/ 18
75 =] ) B8 = 147 1T
Es] [T573 15 30 TR &0 [EEEr]
1 == 72 124508 T = 144 5 SOSEES T7I5 141 5 521251 10 == 63 08
10 [T [TIE] FHEE] [N
e CIF] I T
SraDe =] 177 54 26 159
50 BE 110 BE 135 18 152 _J 16132
7= &7 ) B F27 113 B 128 12712
= =01 50 I B0 7 102 AT
2 T 1B2 ) 481095 LTS 15T § 48TEEE TIT =T 180 s91sm [ BRI TR T 13
10 TG ETER [T [(ETEE
Wvan 28 61 6. 56 B0 102
20 B4 138 W04 157 27172 | e 10
75 BE 111 BE 134 W02 147 | 1@/ 10
=l a0 53 B4 7 10E 727 120 &/ 10
3 o= 172 452182 140 54 172 452331 24 7H 173 5 472052 YR & 10
10 [T B % B s Dz 08
Warn F5 54 BE 7 105 B9 719
SIdDe 76 4G 37 4F 43 43
=0 106 1 152 1200 172 952 185 | D& 10
7z B0 128 9077 135 18] 1 [ ]
Es] B2 [ 103 B17 115 B2 152 Y]
4 == 1B0 . 3S5TEL 48,78 172 5 36733 BT == 172 rzes0re | meo o [T
=] R N £ =0 [
[~ Wean | B 104 B0 120 [EREFE]
EraDer T 341 &1 FETE]
[ = Mumber of Studerts WRC = Words Rlead CTomect RO = Sate OF Improvement

urm
R k5 Spring Score mines Fall Scone (or Windker minus. Fall) divided by 36 weeks dor 18 wesks)
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Improvement Report

m Examines Rate of Improvement over
course of year

m Examines local growth compared to
national growth expectations

m Examines sub groups as well as General
Ed




Average Score by Service Code
- i r School District
Grade 1 : 2008-2009 School Year
Letter Naming Fluency

30 ey —
72
& Tarpet
& General Ed
54 — & Title |
5 ® Special Ed
= 55
=
B
= [
S
w 40
-
5
= 32—
=
§-
- 24
-
16— — ——
-1
] = =
Fall I Winter Spring 1
Benchmark Period Copyright ® 2010 by NCS Pearson, Inc.
Fall Winter Spring Growth Rate
Target 44.0 55.0 &1.0 0.5 LNCiweek
General Ed 32.7 408 42.4 0.3 LNGiweek
Title | 36.0 68.0 26.3 - 0.3 LNGiweek
Special Ed 28.7 30.4 43.5 0.4 LNCiweek
Grade 4 : 2008-2009 School Year
Reading - Curriculum Based Measurement
200 ——— - S
180
& Target
& General Ed
00 & Title |
(&) ® Special Ed
e
T 120
E
(=]
< 100
-
m
L
o 80—
o
=
=
g 60
40—+4—
20
1]
Fall 1 Winter | Spring
Benchmark Period Copyright ® 2010 by NCS Pearson, bne
Fall Winter Spring Growth Rate
Target 103.0 119.0 132.0 0.8 WRCiweek
General Ed 76.3 101.5 114.6 1.1 WRGClweek
Title | A NI NEA NA
Special Ed Y NEA N A




35

-

Tier Transition Report

m This report tells you ...
O Data on One subskill at a time

OWhat percent of students were Well Below,

Below, Average, Above Average, Well Above
Average

OMovement from one category to another from
Fall to Winter, Winter to Spring

Reporting Method: AIMSweb Daefaulls - Criterion Referenced

Tier Transition Report
School District
FPhoneme Segmentation Fluency
Grade 1 : 2008-2009 School Year

B % Established
[ % Emerging
W %% Deficient

Fall Winter Spring

Fall Transition Winter ~ Transition




Nonsense Word Fluency
Grade 1 : 2008-2009 School Year

100 =
sod
a0 4=
ol
o
B B % Established
500 - il O % Emerging
40 B % Deficient
sof
o
104
0_

Fall Wiirter ing

Mote: Unscored also includes any students who may have been transferred.

Reading - Curn Based M t

Grade 5 : 2008-2009 School Year

M % Established
[ %6 Emerging
W %% Deficient

- i E-

Mote: Unscored also includes any students who may have been transfered.




“There are no secrets to success.
It is the result of preparation,
hard work, and learning from
failure”

Colin Powell




For those we serve ...
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Thank you ....

Lexie Domaradzki
Research Associate

RMC Research Corporation
Portland Oregon Office

l[domaradzki@rmccorp.com




